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introduct/on ^' 



i The > E l4By htary "scfiool^ Self -Agsi^^^^^ BooK Is aesigned to 'prbvide. a 

vcontpre'hfinsive meajis by whiah ^tlam'fentary scHooLs can systematically . 



descr; 



and 'assesi their prograp s andvoptfratibn , ^^^will assist 



the .school staff ari^ adfnlhiBtra^^orf tp eH'aniine and reassess the 
schocfl' s objectives / progreuns Sn^ practices^ to ascertain how - 
adaqCiately progranvs and* practices nieet the 6b jectives and tp 
ger^r ate -plans for schodl Imj^ovements/ Whiife the questions *in each 
section focus attention on c^titical fetors in the school's programs 
ad^ operation, the authors ^oint put Ahat ' there is not .necessarily ^ ^ 



sf mi^qX^ correct response fibr fvery ^tem. 



The "Guidelihes" .describe/the orgariliation of the Mi^nistry of 
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4/Educatlon, Science and Technology ''b Element ary School Self-Asaess - 
ment Book and provide some suggestions for i9l use* 



PRINCIPLES OF^ SELF -ASSESSMENT 



The major 'purpose of the self =assessmantVprocess is the improvement 
of the school *s programs -for child^n, " The outcomes of such an ^; 
assessment should provide a sound basis for maintaining '^and f 
improving ^the programs and operations of a schoQl on an ^n^going ^basis 



The ^ self ->assessm^nt process consi^sts of a comprehensive ^ sincere 
INTERNAL SURVEY AND ASSESSMENT of the school's programs and practices 
by the" sphool * s staff in terms of the following "criteriai 
" V The sqhool has a sound philpsophy of education sand realistic 
'objectives, ^ / , : . ; 

The school is effectively organized and efficiently ^ . 

administered in accordance with Ministry ^ district and ^ 
school policies and objectives , \ ' ^ 

^ 'The school is achieving its objectives- to an acceptable, 
degree, * ^ ^ , l\ ■ ■ ; ^ 

programs and practices undergo regular reyiew ^ 



The school ' s 
and revision 
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The school gi^es appropriate consideration to the rieeas of 
thepup^l population in planning and deyalopihg its programs 
and practices* ^ * ' A 

The school is an integral part of the district's educational' 
program^, working co-operative'^ with its neighbouring schools 
and other ^ducatibhal or^nli^^ions . ^ ^ % ' 

The^dnool maintains an effective liaison with ^ its community 
and worlfeoooperatively with the recreational agencies 
involved * ' ' ^ ' \ . 

Th^ scfiool has ade^uatg fac^itlies resources and Educational 
services tc? meet the above ^quirem^nts.* 



8GAN1ZAM«N OF SECTIONS 



With the 'exception -of tt^ PHILOSOPHY AND OBJECTIVfiS "and SUMMARY, " 
each section follows the ^ame format* ^ 

The STATEMENT OF PURPpSE outlines what the section is Resigned 

do* . ' ^ . / ■ ^ . ^ ^ * . ^ . 

' The GUI PING PRINCIPLES provide a number of key statements pertaining 
to the major topic(B) of the sectionp It is recommended that all 
staff members read these principles to determine^ if they agree with 
^ them, in general ^ termff. If the' staff fee^ls st^f^ly that Specific- • 
guiding principles/should be modified, added; or deleted, then this 
should'be done. It is recognised , ihowever , that complat^ agree'm4nt 
is not always possible nor rdesArable to obtain on all statements. 

The "collection OF INFORMATION forms' the major, pdrtiori ot each section 
care should be taken^ t0 ensure that ^ll^taff understand why two 
3es of data are asked for in the -'is' ^ * ought' questions. 



The SUMMARY at ^ the end of each section askfi ^the staff to identify 
J the Imain strengths and weaknesses ^% perceives ' in the topics " * 
^^overed and isksi the staff to establislf^ reco^mmendatiofis as to future 

aj^ivlties 'on perceived needs, ' ^ ,0 ' 



PRbCEDUtRES FOR USING THE t^MENTARY SCHOOL ^SELr-ASSESSMENT BOOK 



The Elementary School Self-^AssasBment Book was used in thirty -five ^ 

schools throughout British Coiumbia between January, 1978 and June ^ ^ . 

ip78* The follQwing suggestions were detiveS from the information 

received from the pilot schools, ^ ^ ^ ' 

Plan on using the fuli school year to complete the ^p'rocess * 
^ It is difficult to complete adequately in less time^, ^ 

It Is ^useful to begin the Studies of the school's pommd^jtty : 
and the ^school's philosophy in the latter part of th6' school 
year preceding the one in which the Book is to be corapl^ted> 

The process should be directed by a Ste^ring Committee ^ 
^ which- includes the prinpipal or his/her, designate * . « ' 

It is advantageous to include all staff in disqussing the 
; purpose/ conducting the activities and , reviewing the 
findings of the process. 

The completion of a t*ime^Line (AppendiK 1) as a^^firat step 
will fadilitate scheduling and coordinating the .eKercise. 

It is recognized, that elementary schools vary considerably in 
si^e^ local factor.s and n^ber ol support staff who can assist* ^ 
during the self --assessment process. These differences will require 
some elementar.y schools to rtiake modifications to the Book > For 
example; very small Schools may undfrtake only one or ^wo sections 
a -y^ar or use aversion modified in discussions with the Superinten- 
dent. Some schools may include additional information/ while- 
others itiay modify or » omit n^t^rial they find is not applicable to 
theiT situation. • , ' 

The process jnay involve only' an internal appraisal or it may - 
include both internal and external assessments. ^The internal 
assessmCTt undertaken by' the school staff and admrriistra^tion is' 
designed^ to encourage and^ assist in the impEOvement of the school 
through the staff ■ s own initiativ©%|nd ef.fort* The externar'^ appraisal , 
when undertaken^ is conducted bjf^^^fem of professionals from . 
outside the school 'and is desigried^'tb provide a reaction or second 
opinion to'the self -asiessm'fent carried out by the school staff, 
T|je superintendent or a member . of his. staff is an audience for. both 
rep6:^ts and his/her reactions may^ be^ discussed with pchool persofinel. 
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DATA COLLECTION 

Methods of data collection used in t # i% Lemente i^chool Self* 
AsseBprnent Book include 'yes'/'na', ^n:^^wui:s, niiml> percentages^ 
charts^ lists, descriptions and ratin Rpa— has been* provided^ • 

for comments when single word atnswers n n^>* \jm sufficient to / 
convey a specific concern or to cl^rif^^ . it* 

■ ■ ) ■ ■ ■ . • . . • ; ■. 

Disc r epancy Ana l ysis ' ^ ^ ' " 

The 'is' and -ougKt' items are desiyiifil lo encourage introspection and 
stimulate disfeussiori about the statements presented. The authors 
o£ the Book do not expect each .statement to receive s on the - 
•ought' scale, d?He statements are dpsi^ed to act as a starting * 
point for staff /discussions and^ interaction. ^ . / ' . . '\ 

Staff members cbmplete these items indicating in the 'is' column 
how much the practice currently ©Kists in the school* 'The 'ought' 
rating indicates the degree to which the staff believes the • 
practice should eKist in the school* Thepe ratings may be obtained ^ 

arriving at the .numerical average of the\indlvidual ratings 
of th^ staff or subrcommitt^e or through a general consensus 
reached in a discussion* .(The ratings may have to be altered^ ' 
when the entire staff reviews, a sub^^committee ' s work if it is 
found that the ratings ^do nof^ in fact^ reflect the true feeling's 
df the majority of staff.) 

The ratings in the two columns have the greatest value when they 

are compared with one another. This comparison should indicate ^to ^ 

the staff whether it is implementing those practices in which it 

believes. For exampl^y if the staff feels that the statement "The 

promotional policy contains a procedure for- appeal " " rates al 

qn the ^currently exists' scale and is also 1 on the 'should exist' 

scale ^ then there will probably be little concern from staff 

members about the fact that this practice*is not being carried out 

in, this school, if^ however^ the staff indicates a 2 on the 'is' ^ ^ 

■ ' ■■ ' ^ 5 



soale and a 5 on the ' ought ' ^ scale th<ere ihpuld .^be eaysfe, f or = 
discussion, if' not some .concern, on the 'matfeer . / Tlje *^taf f/may 
want to reconsider the s€aterrtent to ensure. thWy all understand 
its meaning and imp.licatio^ns - If, after this , the ^staffi^ continues 
to rate the stateinent as.a 5 *in the 'ought' Dolumn/ they should^ 
examine why the practiqe is not Un and how it can ^^be implemented 

There is no numerical point at which the* discrepancy ' between the^ * 
two ratings must be considered ^^significant or not significant,- 
Rather^ it is a matter of each staff eKaraining their own ratings*' 
and deciding which ones dp or do not j,ndicate a significant > , 
discrepancy between the actua% and tha desired state-f or specif ic 
aspefets of that school's operation. ^ ^ * 



Que s t i Q n n a i r e s - , ^ 



The use of questionnaires is suggested in the Schopl -ahd Community 
section, A sample questionnaire is provided in ^ the - Appendix , / 
^S^hools might wish to distribut^ and collect parent questionnaires 
at a meeting gpecif^ically designed for that purpose, use telephone V 
surveys or employ any other communication technique .which the . ^ 
s'chool 'feels wuulS Be suitable, ^ . , ^ . 

^ ■ " ' ' , . ' * t- ' - . ^ * 

If a school wifshes feo .compare the 'perceptioijs pf .^-the community with 

' ''^ * _ — ' ^ " ' 

the perceptions, of the staffs it .would be worthwhile for €he staff , 

to complete specific parts pf theYsame qOestionnMi-re , such as , 

thbse on Curriculum topics. Items pbout the Special Needs ■ ^ 

Program would likely be distributed only^sto the parents of pupils 

involved in those programs. .The use of questionnaires for elementary 

pupils is not endorsed by the Ministry,"^ * ^ ^ ^ : _ 

* . ' ■ ■ ■■ , ■ ' , . . . ' ' 

i 

Since questionnaires are time-consuming and^^can^be difficult to . , 
validate and interpret^ schools are encouraged to carefully — 
consider the purpose, expectatiohs raided ^ questions used, 
phrasing and in^structions of the instrument b,efore embarking on. / 
the project, ' , ' . * " * ■ . 



PHASES OF THEf SELF-ASSE'SS KffiNT\P ■ ; V ^ ^ ' • > 

■ ' ' ' ■, ' ■ ^ ■ ■ / ' ^ ' . * ■• ' . 

1.. Ihtroduclng ^he Sel£-Aas#0ament Process \ v 

The Salf --AsBeBBment Book designed to provide schobis with * 

a syst^ematie approach top the exainination apd aBse^sment of. 

their educatibnal goa^lB and the, methods used to achieve 

thee J goals p The design recqgniies that there ase significant 

« variatl&ns in' elementary school program emphaaei^ which are ' 

refinements of Nthe philosophy and objectives of the MirTistry 

and the local School District determinedi^by'^ each^^^ool ' s , 

community and pupil population, 

^ %■ ■", ' ^ 0 : . : r ^ " 

' when i introducing thg ;. Self-Asse8snyent Book ^ attention, could be ^ 
directed tm the following questioaiai . ^ ' * 

. ^ What doe's this school stand for? , . - ■ 

- . '^^ ' ■ ' - , % . 

• ^ What is this school doing well? 

' ^ What could thi^ schQol be doing better? 

,^ How do we know these things? . * 

Wha€ is prevent.ing this school frpm achifeving its ^ " 

^ potential ^effectiveriess? . . ^ 

-- What plans ^ priorities and actions are necessary? 

Consideration of- these questions should lead to the realization 

that it Is^ difficult,, if not impossible / *o answer the questions 

accufatel^f without considering all aspects of the school. 

Staff members should begin by examining the 'Self -Assessm ent Book 
and maifing apian for its complet^.on , During the initial meetings 
a resource person who is familiar .with "the process could be in 
attendance to explain^ the rationale and procedures %f ""the proce'ss 
and to ensure that the staff recognizes the eKtent to which \ ■' - 
each member will be involved in the self ^Assessment * * ^ 
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2.' - Steering Committee^ . , ^ 

- - * - • • ' ■ " . . . ^- ' ^ ^^/^ ^ ' ^ • ' . " - ^ • 

;A^.Staering Comnittea, to be raspdnsible for coordinating .the . * 

■ self-a&sessment,' should be selected early In the process* The ^ ^ 

' number of members will vary according to the size of the echooli ^ 

but the^pommittee probably shouM not be larger than five and 

. should include the. principal, / 

Specific responsibilitiea of the Steering Committee, if endorsed 
by the staff and administration, would include i ^ . 

est'ablishing the number of, and assignments for, sub=^ommlttees * 

- naming members of sub-^committees , qonsidering preferences, 
^ drawing^p a Time--Line for the process * 

providing or assisting with materials required by sub-- 
' aommittees. J j ^ . 

- determining a^rttethod and schedule for sub-committees to 
present their report to the total -staff, 
coliecting sub'-committee Reports^ final editing- 
completing the . Summary section of the Self -Assessment Book . 
preparing materials for and meeting with^the External 
Review Team, if necessary, 

assisting with or managing the follow-up activities , \ 

3* Sub-Commi utees 

Although the. following paragraphs outline responsibilities for 
• various sub-'committees , it is recognized that schools may not . 
have a separate group • responsible for each-'activi , ^ 

The first sub--committee named should be for the School and 
^mmunity Section, It is advisable that the Principal sit on this 
sub-committee bec'^us^, in addition to the collection of data 
for the section, it ig^ responsible for informing the coifimuriity . 
%f , and irtvolving the community xn , the self -assessmont process 
and activities, ; * . . ;\ 

The sub-cormriittefe' developing the Philosophy^ and Ob jectives section 
might ^^be named at the same time as the , School and Community sub- 

Q ^ ., ^- ■ ' \ . \ * « i . • 8 
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committee^ or shortly thereafter. However^ this &pmmittee should^ 
not f inaliie. the sGhodl's statements of philosophy and objectives 
until the Schobl *and Comrnunity committee has presented its final* • 
report to the staff t ^ * .# „ ^ 

The reports of the School and Conpunity and the Philosophy and 
Objectives committees should be distributed to all staff once * 
they have been finalized as they wll,l guide subsequent , 

activities and dlpcussions, ^ 

. -. ■ ^ • ^ ' ' . ■ ' ' 

.The Curriculum aub^-comniittee pill probably be the largest and will 
require assistance from all cLassroom teachfers. Members may be 
designated to collept data in- each curricular ar^a but all teachers 
j.'nVolved with each specific area should have participated or 

beoi consulted , Members of the Curriculum sub-committiee must 
ensure that each subject area group has a set of pp* 28-36 and 38^43 
to complete and that the single page of teaching practices tor ^ 
specific subjects is added as page 37 for the subject under revij 

A sub=*gommittee can be established ^ to be responsible for completing 
the study of each of the first seven sections of the Self- 
Assessment Book* Every staff member should be encoura'ged to be 
on at least one sub-committee . In small schools/ it will be 
•necessary for sonie staff members to' serve on more than one sub'- 
committee. The number of members on sub-committees will vary 
with the size of the school and , the requirements of the different 
sections . / 

The specific responsibilities of each sub-committee are:" - 

eKamining the Guiding Principles, * <^ - 

collecting and summarizing the in^f ormation. 
making additiohs, deletions^ or modifications to their 
section (s), = , * 

'/ - consui^irjg with the Steering Committee. .. » 

preparing m report for review by the entire staff* - 
meeting with members mf the EKternal Review Team^ if required^^ 

■ ' t ^ ■ - . . . ' 



ki all sub-coinmittfe. reports ■ form a part of the overall self- / 
assessment report of the, school, it is essential th total 
staff participate int,discussions and final decisions about each 
section-.* Emphasis is usually, on the strengths, weaknesses and 
r'econimendations -identified by the sub-committee. Following 
acceptance of the sub-committee's (oftert) oTal teport, the , 
modified written version Is given to 'the Steering Committee 
fior any further editing be'ffore being added, in final form, to , 
the. Book . * 

If an External Review Team is established, each sub-committee . • 
may meet with %the Team to discuss the^r section;(s) of the BooHr 
to provide suggestions or questions for the Team and to discuss 
the Review Team's report to the school. 

External 'Review Team (when aipplicable) 

The External Review Team provides the staff and administration 
of the school with objective reactions from other professionals ^ 
about operation' and organization of the school. The Self" 

.A ssessm erA Boole prepared by 'the school is a guide to the Review 
Team in~d|scussing the staff's perceptions of the school. 

The size of the school ind variety of programs offered are. two 
variables which determine the size and length of stay of a Review 
Team. Selection of Team "members may be made .by the District 
Superintendent's, office from within the district, another district, 
the Ministry, a University, or any combination of these. To " ,^ 
ensure that the Team" will be an asset to the seljfiassessment proces-s 
i€s members should .approach their revitw with objective, cooperative 
and positive attitudes. ; ; ■ ' 

At least t,wo weeks before the date established fqr. the .External 
' Team "s visit, , the Principal or the Chairman of the Steering- . 
Committee should prepare and send the Team pertinent materials; 



V' i. • ' 10 - - « ' ' ^ 

such as I ' ' - ^ 1 ' y ^ 

^ ^ - an infornva^ion broohur© on the school ( li avi *iaM^ and ^ 
CQpi^ of the report card, Btaff hand^ookr'p^ ^il or parent 
publications, etc, ' ; * 

- copies of the school's Self -A^essment Bo ok, .with any^ updatea, 
a floor plan, of the school. ^ ^ ^ * ' 

' ^' ' ■ ' ' 'V' ' y'-^'']--.- ' ' - ^ : 

The Chairman of the Team rnay visit the- -^hooi before the tfeam's 
visit, enabling the Chairman to ^ecome acquainted with^ the staff , 
/ the schedule and the £ acilitier:.,. as well as to" aisQass the 

procedures th^ Review Team will Sollow while.^in the , school. ^ * 

During their firs^t meeting, the Team's attention ordinarily is ' 
directed tQ^ the School and Community and Philosophy and/Qb jectives 
sections of the . Self -Assessment , Book to ensure 'that all statements 
in other sections and the Team's observations afe considej^d in ' * 
relation to this information. Also# the Team reviews their' 
terms of reference' and the principles of self -assessmen't . 



Ah .observation schedule and specific assignments for each me: 
also are established during the initial meeting. As data, 
discussions and observations provide the basis for subsequent 
commendations and recommendations, thoroughness will increase 
the accuracy of the Team ' s report . Usually written reports* are. > 
prepared. by each/or pairs of team members and presented orally 
to the entire Review Team. Following discussions, consensus 
and acceptance of the members* repoirts, each one is edited by, 
the Chairman and ihtegrated' to fortn their comprehensive report ^ 
for the ^school. " ' ' ^ 

'-- # ' " ' ' % ' .if 

The.work of the Team consists of confirming the information 
contained in the Self-Asse^^ment Book and identifying, any maf or 
discrepancias , During preliminary interviews with the staff 
and administration , the Review Team of tSn -receives guidance 
regarding af^eqts tof the school ^rograin -and areas of . the school i 

that are. in need of clpse attention or 'that the staff wishes to 

, ■ ' if ■ • • , . ' = % 

emphasize to the team\ ; ' ^ 

. » ^ . ' 11 



The Ektern^l Review Team's report should be clear and concise. It 
often commtents on each section of the- Book ir^i, sequence, organized 
according to the following pattern; 

- a brief description of general perceptions and impressions. 

- strengths of the school's program and operation as perceived 
by the Review Team, a ''^ - 
weaknesses, concerns or questions related to the school's 
program and operation, ' * ^ 
recommendations ahd suggestions for consideration by the 
school, staff and administration. ' ^ 

Usually a brief description of who was involved and how their task 

was undertaken, along with a final summary of highlights, is -included 

in the wcitten report, Sjome Teams incorporate their comments as part 

of the school ' s Self -Assessment Book .rather than filing a separate 

booklet with the school.^ Other ffeams choose to submit only ^^a 

brief written summary of higl^lights in point form^ emphasizing 

instead their oral reports to the staff and the district' administration 

Implementation of Recommendations • ■ 

In this final, and many consider the most important, phase of 
the se If -assessment process, plans are made to use the information 
acquired to improve the effectiveness of the school. Essentially, 
thei strengths , weaknesses and recommendations form the basis for 

the implementation of change, - \ 

"... . ^ - , 

Once the Sunimary section and any Team ' s observations have been 
dls-^tribu ted to all staff for consideration, a staff meeting should 
be held to discuss ^^the' firidings of the self -assessment process 
and to plan the follow-up activities. A chart could be prepared^ 
either By the Steering Committee before the meeting or by the staff 
during the meeting, indicating areas of strength, o^tweakness^ 
items requiring attention and those i terns not- requir ing attention! 

A plan of action for the next five years (soo' AppendiK) can be 
dcvelopod once the abovo has been completed and priorities tor 
action haVb been idGntifiedV One way of deciding on priorities 
is to considar items on the basis of their effect on* the total 

, , . . . ,12 




school program. It may be found, that the most essential change - 
will rfequire an extend^cl period o?*''tttie for complete implementation 
and f yet ^ some step%,^BqulrSti to bring about the desired change 
may be' started almost ' itoediately , ' Throughout the discussions 
and decisions regarding, priorities/ alternative courses of 
action and the means of evar5atih'ghg.gu^^^^ attention should be 

directed to the school ' s phi losophy and objectives and tot the major" 
characteristics of the pupil population and community* ^ 

Once priorities and a long^-range plan of action have been^ 
doveloped, the school dan then do short-^tet^m. planning with more 
specific objectives. This detailed planning and problem solving 
would cover manageable amounts of high-priority needs for one- ' 
year periods* A chart may'.help^ listing the areas in need of review 
aad indicating the priorities, the target or implementation date'; 
the people responsible for the implementation and any special » 
requirements. , ' . ^ ^ 

Each year thereafter, a new detailed plan could be developed, . 
It would have to take into account thoie priorities that were not 
implemented as planned, the long=range plan and any significant 
changes in the school since the self -assessment . Also,, new prioritie 
and now needs that emerge during discussion and during the year 
must bo 'addressod and incorporated into the plans. 

Once a year, until recommendations, have been implemented,, a progress 
a^eport should be made to the^ staff. The annual report not only 
keGps the staff aware of current developments in the implementation : 
program, but also provides, the staff and others with a progress 
report from the beginiiing of the implcmenta4^^o#^ program. 

The pupils, parents, commLinity and local school district office (as 
appropriato) should be kept. infurmGd of the progress the school is 
makincj toward improving the Gducational prograneand related matters. |i 
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The Elementary School Se lf -As sessmc5at_Dook offers a catalogue of 
many of the criteria, principles,, goals/ processes 
'and outcomes which educators, familiar with practice and theory, 
deem *to be central to effective public school operation and 
organizat^n. , * , 

The "Guidelines" describe sample procedures, which, in the authors V 
experiences, have worked well. It is not their intent to 
restrict the approach of an External Review Team, nor to, neutralize 
local initiative and preferences in devising creativ.e, effective 
adaptations of the Book ' s contents and procedures i Other salient^ 
variables of ^effective school programming' and operation may be , 
identified*, Different priorities in criteria and inf ormation^ay 
need to be emphasized in any particular school at a specifi'c 
point in time. Finally, provincial and district policies may - 
modify aspects of the Sel f -Assess ment Book or the procedures . 
suggested In the "Guidelines", ^ - ^ 

Many schools have found that a sincere, objective self -^ap^praisal 
can lead to significant professional growth, program development . 
and organizational improvement in the school. The staff and 
administration are urged to view the process positively as a vehicle 
to enable them to develop a consolidation of their programs, operations 
and achievements and to help them identify and meet educational 
and organizational needs* ' * 
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1. SAMPLE TIME^flKL 



2. SAMPLE PARENT QUESTldNNAIRE' 



3. " SAMPLE PLAif OF ACTION 



4. SOME COMMENTS ON THE PRODUCT AND PROCESS. 
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APPENDIX 



SAMPLE' TIME-LINE 



To be completed 
• before self-study is begun, 



* ■ > \ i ■ 



Introduction Staff 



Initiation of Process 



Establish Steering Committee 
Establish^ Sub-Comniittee ' s. 



Sub-Committee ^Reports 
i 



First Draft by: 
Final Report by 



EXTERNAL, REVIEW TEAM 



Commonced by 
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' '. ■ ■ .SAMPLE- PI^BENT QUESTIONNAIRE ' ' , ' j 

■Please circle the grades in whi*^ you have' children in the school 



2; 3 



5 6 -7' ^ Special Class 



Curriculum 



2. r 



B^low is a list.pf items r^lmted to the curr^iculum in 
your school. Fi-tst please/ circle the^ number on the ^ 
scale on the l^t hand side to indicate the degree 
of emphasis "ttiat you feel the 'school is gdvinq to' 
the item now. Th^en pLlease circle the number an the 
.scale on the righ^t side of the pdge to indicate the 
degree you f.eel the school' ought to. emphasiza the 
i terns * . 



Example! Spelling 



DW 

1 . 2 



IS 



3 



OUGHT TO BE- 



High 

4 5 



Low ■ 
1 2 



High, 

■3- -4 5 



E you circle -3 on the left, you feel that the school is currently emphasizi 
palling moderately. If you circled 5 on^, the right, you' wish the school. 
Duld emphasize spel ling -more-. ■ ' V « • . 

"■ - - . - — - -.- - - - ' - — — - - - — — ^ — — 



2 


3 


4 


5 , 


Art . . ^ 


1 


2 


3 


4 5 


2 ' 


3 


4 


5 


Cooperation 




2 


3 . 


4 .5 


2 


3 


4 


5 


Erench ' . ^ ' 


\. ! 1- 


2 


3. 


4 '■■ 5 


2 


3 


4 


5 ' 


Health 


■ " r 


2 ' 


3 


4 5 


2 


3> 


4 


5 


' 'Mathematics, 


1 


2 


3, 


4 5 


2 


3 


4 


5 


Music 


2 


3 


4 5 


'2 


3 


4" 


5 


Penmanship /' 


, 1 


2- 


3 


4 5 


2 


3 


4 


. 5 


^ Physical Educatdon 


1 


2 




4 5 


2 ' 


3 


4 


5 


^ Reading 


• 1 


■ 2 ^' 


3 . 


4 /S 


2 


, .3 


4 


5 


. Responsibi li ty 


■ 1 


2 


3 >' 


4 5 


■2 


3 


4 


5 


SGience * 


1 


2 


3 


4 5 


2 


. 3 


4 


5 


Social StudVes 


1 


2 


3 


4 5 


2 


3 


4 


5 


Speaking 


2 


3 


4 5 


2 


' 3 


' 4 


.5 


Spell ing^ 


1 


2 


3 


4 5 


2 


3 


\ 4. 


5 ' 


Writing 


1 

9 


2 


3 


4 5 



»te ; 
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An alternate format for 2.1 seeks a single reaction on whether parents 
view each item as, being very satisfactory, .satisfactory or. needs^ 
improvement. , 



7 ;v 



/ 



7 



\ 

1 
I 
1 
1 
1 



2, 

2 

2 

2 
2 
2 



.4 

'4 
4 

4 
4 
4 



5 
S 
5 

5 
5 
5 



Courtesy 
Field Trips 
Honesty ' 
Independence 
Responsibility 
Self -Confidence 



1 
1 
1 

1' 
1 
1 



'2 


3 ' 


4 , ' 


5 


'2- 


3 


4 


5 


2 


3- 


4 


'5 






1 




2 


• 3 


4 


5 


2 


3,' 


'4 


.5 


2 


3 


4 


5 



2.2 



Are you satisfied with ^hat. and how your child is 
learning in the school program? | ■ ^ 



iWHAT 



Yes 
No 



Comments i 



^HOW 



Yes 



No. 



General School Operation 



3 . 1 



Below are a Tiumbe^--Q-f items related to your child's schoo^lW 
life* You are asked to indi-pate the degree to which you | 
are satisfied with each item by circlihg one of: US (Not ^ 
Satisf actory)% S (Sati^gfactory) , VS ^ (Very .Satisfactory ) ^ 
or NC (Cannot Comment) to indicate your views on thg^ , • 
aspects' of the school listed. / 



: Item ^ 


NS 


S 


1 

vs. 

If ■ 


NC' 


— i-- - - ' - 

"COMMENTS * 


^ Schools Discipline . . 


NS 


S 




NC 






> Homework Assignments 


NS 


s 


VR 


NC 






School Facilities ' ^/ 
for 'Pupils 


NS 


s 


vs- 


-"NC . 






Reporting of Pupil 
Pfoigress %o P^arents* 


N?' 


s 


vs 


NC 






Extra -Cur ricular 
Activities •» 

Drqss and ^Decorum 


NS 


s 


vs 


NC . 






'NS 


s 


vs 


NC 






provision of 'Programs 
to Suit' Individual 
Differences of Pupils 


NS 


s 


vs 


t^C 




* — — = — ■ ■ - ^ ---- — 



* See Note on Preceding page 



3.2 Is your, child^ happy \attending this school? Yes / No 

^ ' ' Comments : ' * ^ , 



School, 'community Relations 
4,1 



Below are some ^ statements about the Relationship between 
the school and the community . You are asked to . indicate 
the degree to ^which you are, satisfied with each' of the 
items .listed by' circling ^one of s 'NS ^(^Not Satisfied) , 
S (Satisf led) , ' VS (Very Satisfied ) or NC^ (Cannot| Comment )■ 
to indicate your views on' the aspects' of the program 
1 is ted , * , = . 
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^The staff keeps you well 
informed about tHe school 
and it§ program through 
newsletters , announcements 
*and meetings * 

The Staff gives you an 
opportunity to make 
suggestions abtut the 
operation of the school. 

The Staff has a policy \ 
"which enables parents 
to visit classrooms 
by appoin tmeh t.* ^ ' 

The St^ff listens to 

your concerns and replies^ 

promptly to your inquiries. 

.The Staff uses special 
occasions to encourage 
parent inter.esft in= school 
activities* n 

The Stat f provides an 
opportunity to parents v 
through parent-- teacher 
conferences to discuss 
all aspects of ttie ch 
school life* 

The commuiiity is' able -to 
utilize, the school fos 
'appropriate communi ty ac t-^ 
ivities when tlio school is 
not being ^usod for school 
purpoa^cDS 



NS 



VS 



NC 



Comments 



special Education 

Special Education programa are designed to provide special 
instructional offerings for.- children to progress and/or be 
challenged in accordance with their special needs and abilities 

_ _ . ^ " '. ^ _ ^ 

If your, child is prese^ntly attending a special c.la^ss i 
at this school, please answer the following questions. 

5.1 In what special class^ is Jipur child registered? 



5.2 what do you CeeJ 4re the strengths of the program; 



5.3 'What do /you feel are the weaktiesses of ^his program^ 

* ■ ' - ■ J 



i 



• ; .J . ■ . ■ ■ ' 

5.4 If your child is attending a special class outside , of your 

inmediate neighbourhood ^ what is your child's reaction to 
' leaving the neighbourhood? , 



6* Perceived Strengths and W eaknesses 
p - - ^ - — - — 

■ [ ■ * 



^ 6.1^ What . do you' believe to be the strengths of your school? 



6^ What .'do you believe to be the weaknesses of ■ your sahodl? 



3p 



This is provided as an aid in settlng^^ up a plan^of-act ion 
to carry out recommendations stemming from the self -assessment , T-he 
school may wish to adopt this or develop another format more convenient 
tff their particular needs. whichever format is used, it ^should take 
into account the' following- questions i : ^ 

, - ' what need.s have been identified? . y 

' - 'What changes are to be made? , ' " ^ _ 

- What priority is attached to each change? ' ^ . 
= ^Whd .is responsible for actipn? 

^ What factots'or circumstances are involved (e.g* 

additional facilities may involve considerable capital 
eHpenditure^ etc,)? . ^ - ' ^ * 

% ' ^ 

- Yl^en^ can thea|e changes realistically be implemented? 
. Achieved? ^.t. 



X 



I 



F I V E ' Y E A R ' F LAN OF A C T I O N 



•SCHOOL 



PRINCIPAL 



DATE 



ITEM 



COMMITTEES ^ PERSONS, or ORGANISATIONS 

involved' j ri__i, m p le ment lng action 

PRIORITY INVOLVED. 



7" 



DATES FOR MEETINGS TO EVALUATE PROGRESS 



First Year 
Second Year 
Third Year 
Fqurth Year 
Fifth Year 
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OBJECTIVES to b'e achieved by end 'of FIRST 



■ _ " • V — 

OBJECTIVE (charwe to be made) 


by . WHOM 


FACTORS IW 


r * t ' 






H 






^■ 

- ■ . " - - _ * ' 1 




*^ 










1 — 


1 ■ ' - 




















_ _ _ _ _ 


f ^ 


i 



• 2u 
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y ' ■ , APPEbDIX 4 

SOME COMMENTS ON THE PRODUCT AND PROCESS • 

OF ' ' 

ELEMENTARY SCHOOL SELF-A SSESSMENT 

What is it? . . \ ' ^ 

'(a) ongoing process to maintain strengths and improve 

weaknesses school operation* - 

(hy ^.A vehicle to assipt in the professional developntent of^ 
pchool and external personnel* 

(c) A common experience which can help to weld a school staff 
together, : 

(d) A^method of consolidatdng and describing .the constraints, 
ends^ means/ outcomes and plans of a school* ' 

(m) An aid in contrasting staff/ parent and pupils' perceptions 
on some key aspects of school operation < 

(f) A systematic way for all personnel in laX school to participate 
in a comprehensive eKamination of the scl^ool^s program and 
practices* " 

(g) , A means of clarifying and confirming the impact of a school's 

philosophy and objectives* ^ - / 

(h) The essence of professional accountability for a school" team* 



2* What purposes can it serve? 

(a) It serves the school staff and administration by systematically 
developing a comprehensive catalogue of school activities 

and a balanced overview of perceived strengths and weaknesses* 

(b) It offers a tool to the^^^-sehool .administration which can 
clarify community wants, unify personnel, identify unmet 
pupil needs, help establish priorities and develop a time- 
task plan of action* for the school * 

(c) It can generate enthusiasm, establish new commibments and 
insights and open avenues of communication between staff 
members and between the school and its pupils, parents and 
district personnel. 
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:Appendi3t 4 continued 



(d) It may identify needs and variables ovfer which ,the school 
has limited, if any# control* 

(e) It provides, when highlighted or suinmarizeja by the 
Superintendent and prlnqipal, an appropriate bvprview 
of salient features and: plans of the school for the 
irtformation of* the Board, the public or the Ministry* 

(f) -It enables school personnel to gain a composite,'^ sincere 

reaction to their internal appraisal and to obtain 
external professional suggestions -and opinion of features 
in need of re^aasessment . ^ , 



3. Who benefits from it? ' ^ . 

(a) Pupils through the refinements made^ in school programs 
. . and practices* ! . ' 

(b) The staff and administration of the school benefit 
through the focus it establishes, the greater consensus 

= it identifies and the concerted action and improvements. 

. = dt prbmpts. ^Indeed, the spirit and the thoroughness 

with which a school embarks oh this "stock-taking" 
enterDrise is directly proportional to the payoff of its 
process and product, • ^ 

(c) 'The community (i) perceives accountability as an integral, 
routine feature of school operation and {ii) profits from 
the improvements it generates in their school ' s programs 
and services. : 

(d) Thp, district and province gain in that a peripdic, 
comprehensive review and strengthening of ^11 aspects of 
the school's operation ,and programs is being conducted' 

. ^ in a systematic fashion by the professional personnel 

best able and responsible to meet the educational needs 
of' their community. They also, gain insights into school 
practices, problems and needs ^ enabling thorn to make or 
facilitate appropriate adjustments and improvements, 

U What assistance' might schools expect? 

(a) The help of their Superintendent and district personnel 
in using the pravincial or a local instrument* 
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Appendix 4 continued 



(b) Orientation and advice from various people in the 
district and province who have had experience using 
felf-^improvement schedules and participating on 
external visitation teams. ^ . ^ 

(c) A 'VGuidelines" bpoklet is available for use with the/ k 
. provincial Book , A video tape on' the process may be 

developed. 

(d) District or regional in-service sessions can be . 
organized using experienced resource people, 

(e) Inter-district membership on visiting or external teams 

can. lighten the load locally, as well asi 

* 

i) promote provinces-wide professional exchanges on 
technical topics , a - 

ii) broaden tha prof essionaa bffse and objectivity for 
a team's perceptions and suggestions. 
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